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Justice Matters believes that public schools cavelng different from what they are
today. This belief is founded on the small numifgoublic schools that are embodying a
vision of racial justice. This belief is also faled on the strong traditions of rich
scholarship, effective nurturance of young peoatel other forms of wisdom that
communities of color draw from. These schools @aditions have the potential to
transform the school system if we build on thera serious way.

Purpose of the Racial Justice Education Framework

The Racial Justice Education Framework is intertddze a tool for organizations and
individuals working to build a more racially justrool system. This framework is
especially geared toward people and organizatiwaisatre working to change education
policy. Community organizing groups, advocacy aigations, policy institutes,
candidates, elected officials, and policy makeessmme of the audiences we have in
mind.

This framework can be a tool for evaluating expfoolicies, education campaigns, and
policy initiatives as well as for developing newedtion campaigns and policy
initiatives.

This framework is based on the idea that everyeodns different, and there is no one set
of right issues and policies that will best movdaward racially just schools. The
framework includes some basic ideas and princigplascan be applied differently in
different situations. Our thinking is that thoskoause this tool would go through a
process to understand how the ideas and princaplply to their own situation.
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Defining Racial Justice

Institutional racism in schools takes many forr@hildren of color and their families are
seen in terms of problems and deficits, not in teainstrengths and potential. Low-
income families of color are excluded from shamohooling and are quickly punished
and removed from the educational experience. Inadyays, the public education
system chooses not to strive to enable low-incamgests of color to reach their full
human potential.

A racially just school system organizes itself amda commitment to developing the full
human and communal potential of all students, withstinct and explicit commitment to
students of color. This commitment entails emimigagvhat low-income students of
color specifically bring to school—their culturégnguages, families, and ways of being
and knowing in the world. This commitment entaitsng whatever it takes to prepare
low-income students of color to care for their fa@si emotionally and financially, to
pursue meaningful work, to participate in buildeagnore just society, and to continue to
grow. Finally, this commitment to students of caldtimately benefits white students as
well, as previously silenced sources of knowledyg ways of being flourish and benefit
the system as a whole.

How the Framework is Organized
This education framework has three components:

1. Underlying Beliefs and Value®\ set of underlying beliefs and values shape
almost everything that happens in our schools. déseribe the prevailing beliefs
and values that get in the way of racially justasah and the beliefs and values
that would lead to racially just schools.

2. The Role of Communities of Color in the Policy Gi@Rrocess.Communities
of color play a central role in shaping, winningdanaintaining policies that
further racial justice. We describe some of thpantant dimensions of this role.

3. Applying the Underlying Beliefs and Values to PaligVe lay out some ideas
about how the underlying values for racially just@ols can be applied to
different policy areas.

This framework includes an overview of each ofttivee components.
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Ideology: A body of doctrine, myth, belief, ebattguide an individual, social
movement, institution, class, or large group.

-Dictionary.com Unabridged

The school system as an institution is guided legliogy, a body of beliefs that are
embedded in almost all of the practices, interastiand activities that take place in
schools. When we look at the ways in which sch&mlgo educate and nurture low-
income students of color, the problems usually leack to some of these core
ideological beliefs and values.

Sometimes people and organizations working foratgastice inadvertently perpetuate
racism in the school system. They work to addaesgecific practice or policy, and
unknowingly substitute an alternative practice oliqy that stems from the same
underlying beliefs that are getting in the wayadial justice. For this reason, it is
important to understand and take into account ttiedying ideology that is blocking
racially just schools. And of course, it is justimportant to understand the ideological
beliefs and values that would underlie a raciallst jschool system.

This section describes the set of beliefs thatdmelogical barriers to racially just
schools and proposes an alternative ideology, afsetlues that would promote racially
just schools. There are three parts to this sectio
1. A brief description of the “Ideological Barriets Racially Just Schools” and the
“Ideological Valueof Racially Just Schools.”
2. A longer description of each barrier and value.

3. Examples of how each ideological barrier shapesdiriy.
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Short Version
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Ideological Barriers to Racially
Just Schools

Ideological Valuesof Racially Just
Schools

PURPOSE

Schools for low-income students of color
are seen as only serving an economic

purpose in society by preparing students
earn a living and making the economy

competitive. Students get a more narrow
education, and their communities suffer &
schools fail to prepare students to build 3
more just society.

A

temotionally and financially support their

agontribute to building a more just society

In a socially and racially just society,
schools must prepare students to

families and communities, to pursue their
own growth and development, and to

CULTURE

US public school culture is based on whitel'he curriculum content, approach to
(European American), middle class culturéeaching and learning, school rules and
ortuals, etc. all need to be informed by the

This leads to the exclusion and devaluati
of people unable or unwilling to align to
this culture. Notions of academic succes
are shaped by white middle class values
about individualism, separating students
from their communities.

sSchools need to move from implicitly

cultures of the students’ communities.

embracing white, middle class culture to
explicitly embracing all cultures.

DECISIONMAKERS:

BUREAUCRATS AND TECHNOCRATS

FAMILIES AND COM MUNITY ELDERS

Inside the school system, a bureaucratic
culture privileges the knowledge of schoqg
officials over that of “non-professionals,”
i.e., parents, students and community
elders. When school officials do look
beyond themselves for answers, they turt
people from corporate and elite formal
education institutions of research.

Families, community elders, and student
I must be re-visioned as school and schoo
district leaders. Those who know the
students best, those who know their
communities, culture, and language, hol

1$acred knowledge that is crucial to making

good decisions about education.

ACCOUNTABILITY

COMMUNITY-BASED OWNERSHIP

“Accountability” is reduced to measureme
and punishment. Students of color are |
the most as schools focus on tests more
teaching and students of color and th
schools face the most punitive consequer
of accountability.

1sthools, schools are authentically
tfEmmcountable to them. Motivated by

\aeker rather than by fear of punishment,

nvhen communities of color truly own their

agiommitment and responsibility to each

well-rounded measurement is one of mar
tools that communities and school use to
meet their goals.

y
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Ideological Barriers to Racially
Just Schools

Ideological Valuesof Racially Just
Schools

LEARNING E

XPERIENCE

In schools for low-income students of
color, learning is seen as a means to an
The learning experience itself is
unimportant. The relationships that
students have with teachers are
unimportant.

When low-income students of color are
seen as full human beings, it becomes cl
that they deserve learning experiences tt
allow them to make meaning and to
connect with who they are individually,
culturally, and as part of a community.
Such learning happens within trusting,
caring relationships.

iear
nat

OPPORTUNITY TO LEARN (ONLY)

OPPORTUNITY TO THRIVE

“Opportunity to Learn” is a phrase
associated with the fight for more resour
for the education of low-income students
color. Although it is true that resources a
a very important aspect of a child’s
learning experience, the fight for resourc
in isolation from other issues usually leag
to re-investment in the existing school
system with all its barriers to racially just
education.

While resources are necessary to racially
c@gst schools, they are only one compone
aff a model of “Thrival”. Low-income

restudents of color thrive in schools where

eembraced, their learning experiences are
lsvalued and serve holistic purposes, their
community has ownership of the school,
and resources are available to support a
the above.

Nt

their families are leaders, their cultures are

| of

OVERT RACISM

ACTINE RACIAL EQUITY

Low-income students of color and their
families are often viewed in ways that are
laden with racist stereotypes and a serie
perceived deficits. They are then fed intc
system that actively sorts students into
different tracks and futures.

To actively counter racism and practice
2 equity, cultures, languages, and other
5 differences must be viewed as assets an

that must be fixed, changed, or
homogenized. The values of cooperatiot
and communal health can drive a system
that finds its way to supporting the

potential of all students.

b @ols for learning rather than as problems

d

—
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Longer Version

Ideological Barriers to Racially
Just Schools

Purpose

What happens to education when its only
purpose is economic?

Advocates of education reform, school
improvement, and educational equity
almost always give the same reason for
needing to do more for schools: economi
They say that we need to improve our
schools or make them more equitable so
that students can earn more money and
economy can be more competitive.

When schools are seen as only having a
economic purpose, the quality of learning
deteriorates. Forces that have nothing tc
with learning determine which indicators
best link to economic success (e.g., pass
standardized tests, taking particular
courses, etc.). Learning no longer has tg
have any intrinsic value or meaning or be
engaging. Schools where low-income
students of color attend are the most de€
shaped by reforms based on the econom
purpose of school. These students bear
brunt of an education that is largely
alienating and meaningless.

Meanwhile, schools discard activities that

promote other purposes of schooling, su
as strengthening democracy. Communit
of color are the most affected by this loss
well, since their communities are hurt mg
by societal injustice and would benefit
most from a school system that prepares
students to tackle these injustices and bt
a healthier, more just society.

Ideological Valuesof Racially Just
Schools

What is the purpose of education in a
healthy, racially just society?

If schools were based on a clear vision o
socially and racially just society, they
would fulfill many purposes. They would
cprepare students to emotionally and
financially support their families and
communities, to pursue their own growth
pand development, and to contribute to
building a more just society. Giving back
to family and community would be value(
nalong with attaining individual goals.

Wdith all of these purposes, learning woul
have to be meaningful, covering issues t
iage relevant to the capacities students ng
to care for their families; that awaken
students’ curiosity, passion, and desire f(
» ongoing growth;, and that develop the
thinking skills and sense of agency that i
pieeded for students to help solve the
iproblems our society faces.
the
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Ideological Barriers to Racially
Just Schools

Culture

What culture do schools reflect and
promote?

US public school culture is based on whi
(European American), middle class cultu
This means that all of the unspoken rules
that guide how people learn, teach,
communicate, and participate are shape
this culture. ldeas about what knowledggé
should be taught and what languages
should be developed are shaped by this
culture.

Not only do schools reflect white, middle
class culture, but they also have the goal
assimilating students into this culture.
Students who are unable or unwilling to
align to this culture are overtly and cover
excluded and devalued.

Notions of academic success are shaped
white, middle class values about
individualism and self-sufficiency.
Students are encouraged to think of
themselves as separate from their
communities, and families, and “success
defined in terms of individual benefit, not
that of the community to which students
belong.

Similarly, self-sufficiency is idealized to
the exclusion of drawing on and integrati

Ideological Valuesof Racially Just
Schools

How can schools move from
perpetuating one dominant culture to
embracing all cultures?

e

rd.he curriculum content, approach to

5 teaching and learning, school rules and
rituals all need to be informed by the

] tyltures of the students’ communities.

» Schools need to move from implicitly
embracing white, middle class culture to
explicitly embracing all cultures.

Students must be able to move through
school system as whole people, where tf
@llture, language, family, and history are
seen as rich sources of experience and
knowledge that support learning, not as
Liproblems that get in the way of learning.

Schools must embrace and truly integrat
the values of relationship, community, ar
the integration of elders and family into
learning.

g

elders, parents, and peers of different ages
for guidance, mentorship, and motivatiorIe

he
neir

4%

d
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Ideological Barriers to Racially Ideological Valuesof Racially Just
Just Schools Schools

Decisionmakers

Bureaucrats and Technocrats vs. Families and @amunity Elders

Whose decisions are considered valid? | How do we re-vision student, family and
Whose scholarship is accepted? elder community members as the true
decision-makers in schools?

Inside the school system, a bureaucratic
culture privileges the knowledge of schopFamilies, community elders, and students
officials over that of “non-professionals,”| must be re-visioned as school and schoo|
i.e., parents, students and community | district leaders. This means both that
elders. When school officials do look families and elders are leaders as
beyond themselves for answers, they tutncommunity members, and also that

to people from corporate and elite forma| superintendents, school board members,
education institutions of research and to| and principals come from students’ families
experts external to the local school and communities. Those who know the
community. students best, those who know their
communities, culture, and language, hold
The knowledge and scholarship of pareritsacred knowledge that is crucial to making
teachers and communities of color good decisions about education.
struggling with poverty is discounted and
marginalized. Parents and families are | Families, elders, and students must also
discouraged from involvement in schools.shape thevayin which their voice will be
The result is a technocratic way of heard and how resources will be used to
functioning where decisions and support their participation (rather than
governance of schools are made by an elibeing told to fit into a bureaucratic process
group of individuals who can easily accesdesigned by others).
the administrative and management wor|d.
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Ideological Barriers to Racially
Just Schools

Accountability vs. Commmity-Based Ownership

What does the prevailing notion of
accountability really mean?

The word “accountability” dominates
current discussions of education.
Accountability is being interpreted as
basically involving two activities:
measurement and punishment.

Measurement, which mainly consists of
standardized tests, is now being given s
much weight that it has become an end
itself. In a society where racism is
pervasive, students of color are hurt mog
by an obsession with measurement. Th
standardized test-driven approach is the
least appropriate for supporting the
learning of students of color and English
learners.

D

a)

-

After measurement comes punishment.
Failure to pass the high-stakes tests res
in massive push-outs and drop-outs of Ig
income students of color and other form:s
of punitive race and class based
elimination of the school's student body.
The students’ schools are also punished
and respond by further narrowing and
lowering the quality of teaching by only
covering what is tested and only using
methods similar to the format of
standardized tests.

Ll

5

Ideological Valuesof Racially Just
Schools

What would the notion of accountability
mean if it supported communities of
color?

When communities of color truly own thei
schools, schools are authentically
accountable to their students, families, ar
communities. School staff have a genuing
relationship of accountability to the
community where families, community
members, and staff are motivated by thei

ncommitment and responsibility to each

other and by the joy of learning, rather th

sty fear of punishment.

Community-based school leadership and
interdependent ownership of school
communities still require mechanisms to
measure and monitor what is happening.
Schools actively engage in ongoing
community dialogues and multidimension
ksaluations to see if the school is meeting

vweommunity goals and to look at disparitie

between racial, socioeconomic, and
language groups, but not with narrow tes
and punitive consequences for students.

=

d

al

o=

S
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Ideological Barriers to Racially
Just Schools

Learning Experience

What happens to education when
learning is only a means to an end?

Under dominant ideas about the purpose
education and accountability, learning is
seen as a means to an end. The goal—
raising test scores, getting a diploma,
preparing for higher education—are all tk
matter. The learning experience itself is
unimportant. “Whatever works” is the
motto, implying that the most efficient
method for getting to the goals is the one
that should be used without consideratio
for the learning experience it provides.

The devaluation of the learning experien
includes the devaluation of relationships
that surround that experience. Efficient
pursuit of outcomes is valued over the
development of caring school and
classroom communities and positive,
nurturing relationships between teachers
and students.

The schools attended by low-income
students of color are the most likely to
subscribe to the notion that learning is of
a means to an end. In the name of
equitable outcomes for these students,
learning becomes a meaningless,
disconnected process that has nothing tc
with who students are, where they come

Ideological Valuesof Racially Just
Schools

What becomes possible when the
learning experience is recognized as an
act of human fulfillment?

» of

When low-income students of color are
seen as full human beings, it becomes cl
that they deserve learning experiences th
dtlly engage their intellectual potential,
creativity, curiosity, interests, and desire
grow and connect. They should be
provided with learning experiences that
allow them to make meaning and that
nconnect with who they are individually,
culturally, and as part of a community.
Learning must involve experiences that
cboth engage and challenge them.

To truly value the learning experience
means to also understand that learning
unfolds in the context of relationships.
When there is trust between teacher and
learner and between schools and studen
families, students can enthusiastically tak
on the challenges of learning without
reservations. When students feel a sens
belonging to their school, when they can

iurn to other students and their teachers
help, they take more risks and push their
thinking further.

) do

ear
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to

S
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from, discovery, or joy.
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Ideological Barriers to Racially Ideological Valuesof Racially Just
Just Schools Schools

Opportunity to Learn (Only) vs.  Oppotunity to Thrive

What happens when we fight for What is a racially just opportunity?
opportunities to have more resources in
schools without changing schooling? While resources are necessary to racially
just schools, they are only one componepnt
“Opportunity to learn” is a term used to | of a model of “Thrival”. Low-income
convey the idea that students need accesstiadents of color thrive in schools where
well-resourced schools in order to have a there their families are leaders, their
true opportunity to learn. In other words,| cultures are embraced, their learning
sending students to public school is not arexperience is valued and serves holistic
opportunity to learn if that school does notpurposes, where equity is actively

have sufficient resources. Low-income | practiced, where their community has
students of color are frequently denied | ownership of the school, and where
access to resources such as decent resources are available to support all of the
buildings, textbooks, teachers with above.
credentials, and college prep classes.
If all of these elements are integrated int
Although it is true that such resources aretae school, then real thrival can be attained,
very important aspect of a child’s learning not just by the individual student but by the
experience, the fight for resources in whole community.
isolation from other issues usually leads to
re-investment in the existing school system
with all its barriers to racially just
education. Students get access to learning
experiences where determinations about
which cultures are included, who makes
decisions, how accountability operates, etc.
are harmful to them.

O

The “Opportunity to Learn (Only)”
perspective is interpreted by some to mean
that if students do not succeed after havipg
this opportunity, that it is their fault.
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Ideological Barriers to Racially
Just Schools

What ideas support schools in overtly
discriminating against low-income
students of color?

often have the appearance of neutral, or
even positive, intentions toward low-
income communities of color. But some
ideas directly and overtly support racist
beliefs or outcomes.

Low-income students of color and their
families are often viewed in ways that ar
laden with racist stereotypes. Students
families are defined in terms of a series
perceived deficits, based on how they m
differ from white, middle class cultural
standards.

Students who are viewed in this way are
then fed into a system that actively sorts
students into different tracks and futures
Some are fed into a “school-to-prison
pipeline” that moves them into the crimin
justice system. Some are channeled
towards a lifetime of underpaid work. Ar
others are prepared to pursue a variety ¢
professional careers. These tracks are
stratified by race and class.

Schools also have mechanisms for
negatively labeling and sorting students
based on gender, sexual orientation,
ability, and other differences.

If families and students resist or critique
these practices, they are criminalized at

Overt Racism .vs Active Racial Equity

The other barriers to racially just schoolg To actively counter racism and practice

Ideological Valuesof Racially Just
Schools

What values and principles are necessary
to counter racism and actively practice
equity?

equity, cultures and languages must be
viewed as assets and tools for learning
rather than as problems that must be fixed,
changed, or homogenized. Similarly, othier
differences such as those related to class,
gender, sexual orientation, and ability must
be valued. Students and family must be
eseen in terms of potential, interests, talents,
acdltural knowledge, and resources for
ptaking on challenges.

ay

Tracking is driven by ideas about efficiency
and competition. The values of
cooperation, interdependence, and
communal health can drive a system that
finds its way to supporting the potential of
all students.

al

d

worst or ignored at best.
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Examples of Ideological Barriers to Racially Just S chools

Examples of When the Purpose Barrier is Present:

When students ask that ever-present question, “Why do we have to learn this?”
The predominant answer, “Because it will help you get a good job,” is considered
to be sufficient and complete. Students are being told that learning has no other
value for their life, present or future.

When the purpose of education is thought to be solely to prepare students for
jobs with earning power:
Being a good student means “doing your work,” rather than learning or
making meaning.
The only source of motivation that students are given for learning is their
long-term future in the workforce.
Students are not encouraged to develop intellectual interests or nurture
their sense of curiosity.
Students are not encouraged to identify opportunities for personal growth
in their studies.
Students are not taught to think critically about social issues and to form
opinions about whether responses to social problems are just or
compassionate.
Students are not exposed to traditions of resistance to injustice and to
times in history when societies have taken important steps towards just
and compassionate relations.

Examples of When the Culture Barrier is Present
Students’ cultures, languages, and histories are not included in the
curriculum.
Students are given the message that to be successful in school, they must
leave behind their culture, languages, and histories—that their background
will get in the way of formal education unless they distance themselves
from it. Students are given the message that their literature is not the real
canon, their history is not significant, their dialect is not intelligent, their
families do not have the correct family structure, etc.
The approaches to the learning process that are part of students’ cultures
(e.g., learning in cross-age groups, having opportunities for informal
conversation, solving problems with real-world applications) are not
structured into learning.
Schools seek to motivate students academically by stressing that
education can help them meet their individual goals and move out of their
communities.
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Examples of When the Barrier of Bureaucratic and Technocratic Decisionmakers
is Present
When parents attend a meeting about their children, they are given
information and directives, but are not asked for their insights and ideas.
When a parent raises a concern about a teacher, his or her child is treated
punitively as a form of retaliation.
Students and family members are not provided with the tools, information,
access, and standing to participate in decisions about their school.
Student decision-making bodies are channeled towards minor decisions
such as planning parties, rather than participating in decisions that are
important to shaping their school.
Schools do not invest in practices and activities that create positive
relationships with families and building a pathway to participation in
decisions.
There is no translation for parents who do not speak English.
The culture, rules, and procedures of school decisionmaking bodies do not
support the approaches to participation of low-income communities of
color.

Examples of When the Accountability Barrier is present:

In response to pressure from high-stakes testing:
Subjects that are not tested are eliminated. This often includes social
studies, science, art, and physical education.
Content that relates to students’ backgrounds, communities, and interests
are eliminated.
Teaching approaches such as class discussions, reading whole books,
and projects where students apply learning are eliminated.
There is no time for teachers to get to know students and build a sense of
community in their classrooms.

As schools try to meet benchmarks for test scores, they push out students that
they believe will bring down school scores. Students that are thought to have low
scores:

are expelled

are transferred

are advised to seek other schools or education alternatives

must repeat the same grade
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Examples of When the Learning Experience Barrier is Present
Students only read excerpts of stories or books rather than whole stories
or books.
Students study discrete skills in isolation from an application or context
where these skills have meaning or come together in a whole.
The value of what is learned is tied to whether or not it produces credits
that lead to graduation or admission to college.
Schools and students do not engage in activities that build community and
help people get to know each other. They do not play games together;
they do not resolve conflicts; they do not grieve together or comfort each
other when something sad happens; they do not engage in activities which
help them learn more about each other’s lives.
Learning is not fun.

Examples of When the Opportunity to Learn (Only) Barrier is Present
Low-income students of color have teachers who have teaching
credentials, but who have little or no knowledge about teaching English
learners, providing in-depth meaningful learning experiences, building on
students’ cultures and languages, or partnering with students and families
as decisionmakers.

Every student has textbooks, but the content of these books is superficial,
banal, and lacking in meaning and relevance for students.

Pre-school and full-day kindergarten are available to all students, but the
teaching methods focus on preparing students to pass standardized tests
rather than addressing how young children learn.

High school students have access to college track courses, but these
courses do not incorporate students’ cultures or provide meaningful,
engaging learning. Students end up believing more than ever that formal
education has nothing to do with who they are or what they care about.

Examples of When the Overt Racism Barrier is Present
Students are placed into “tracks” or course sequences that will take their
lives in different directions. Low-income students of color are most likely
to be placed on tracks of remedial or low-level courses that will preclude
them from going to college or pursuing work outside of the service or
manual labor sectors. White middle class and affluent students are most
likely to be placed in gifted, honors, and college prep classes that prepare
them for college and professional careers.
Counselors are more likely to advise low-income students of color not to
pursue college or to only consider community colleges while advising
white middle class and affluent students with similar academic
gualifications to pursue a four year college.
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A low-income student of color is disciplined by being suspended, expelled
or arrested, while a white middle class student with similar behavior is
counseled and given another chance.

Low-income students of color are openly referred to by school staff as
future criminals, and are defined as violent, impulsive, and lacking in
intellectual ability.

Low-income parents of color are openly referred to by school staff as “the
problem” and are subjected to unfounded speculations about their criminal
history, substance abuse, likelihood of abusing their children, inadequate
parenting ability, lack of interest in their child’s education, etc.
Low-income students of color have the least financial resources allocated
to their schools and white middle class and affluent students have the
most resources allocated to their schools.
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The previous section on ideological barriers andestalks about the importance of
communities of color generally shaping and havimgership of our schools. This
section focuses specifically on the role of comrtiesiof color in the education policy
change process. We look more deeply at the rabemimunities of color in affecting
policy because this framework is intended to belusdurther policy change.

Systematic Exclusion

Education policy systematically excludes the perspes and input of communities of
color. The voices of families and students of cal@ not solicited or are discounted in a
system that privileges bureaucratic and techninaltedge. The majority of officials
with formal decisionmaking authority are white. fiGils who are people of color often
find it very difficult to strongly represent thaommunities while working in a system
that has been shaped for others.

The exclusion of communities of color from the pglchange process makes it very
difficult to effectively move racially just policyPolicies that appear on their face to be
strong racial justice policies run the risk of nrakiittle real change if they do not have a
strong constituency within communities of color.

Communities of Color Bringing Power to Bear

In a world of many competing pressures and demamngslicy is most likely to be
adopted and maintained when there is a constituétvatydeeply cares about it.
Communities of color are the most affected by tineent institutional racism in schools,
so they are an essential constituency for racstige policies. When communities of
color engage in policy change through communityaaiging* or other strategies that
build their power, racially just policies are mdikely to be won, and after they are won,
to be protected and buffered from all of the forited would undo them.

Communities of Color Bringing Knowledge to Bear

Communities of color also play necessary rolesapsg the content of racially just
policy. They bring important knowledge about haaols are hurting their children.
They also bring knowledge about healthy ways afrlieg in their communities, and the
resources that their cultures, languages, and caontiexihave to offer to the learning
process.

Different Pathways for Participation

Communities of color can shape the content of gahcough community organizing and
other vehicles for parents, youth, and memberk@public to give input into policy.
They can also shape policy in their capacitiesraepsionals and educators, especially
when working collectively.
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* To find out more about community organizing aethted strategies, check out these
resources.

(Organizations, websites, and other resources wbaltisted here.)
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Education policy is one of the major factors thatrently contributes to a harmful
learning environment for low-income students ofbcolMost education policy is aligned
with the “Ideological Barriers to Racially Just $oks” (the R.J. Barriers). Whether the
policy in question is related to curriculum, assemst, teacher preparation, or funding,
the underlying beliefs contradict what we know aldwealthy learning environments for
low-income students of color. Many policies arentfall to students of all races, but are
implemented in ways that disproportionately imdaet-income students of color.

In order to push our schools as far as possiblartdswracial justice, it is important, in
addition to working to end policies that are hugtstudents of color, to push for policies
that will actively further a racial justice visiorRolicies should be grounded in the
“Ideological Values of Racially Just Schools” (fRel. Values). This section provides an
overview of several education policy areas andmese some general policy directions
in each area that are directly tied to the R.Ju¥sl

For each policy area, we
1. provide some general background,;
2. describe how the policy area currently relateh&"“tdeological Barriers to
Racially Just Schools” (the R.J. Barriers)
3. describe policy directions within that area thairpote specific “Ideological
Values of Racially Just Schools” (the R.J. Values)

As this section will show, there are many posdibksifor a racial justice policy agenda.
What is the best way to choose a specific focus fi@cial justice policy campaign or
initiative? The answer depends on many factors) sis the priorities of the
communities of color that are involved, the spesiff the political landscape, and the
power that can be brought to bear.

This section will be expanded to include findingsfa study we are working on with the
Stanford School Redesign Network when the stuchynpleted.

Community Voice and Power

General Background

There is actually a body of policies that attengptouch on to the R.J. Value of treating
families as decisionmakers. Some mechanisms cilym@xist for students’ families to
have a voice in the school system. Schools amgnestjito have parents be part of school
councils, and even, in some cases, sign off on disdg

Community Voice and Power and the R.J. Barriers

Many of the existing mechanisms for involving paserely on formal bureaucratic
procedures where schools go through the motiortsowitreally including parents or
creating spaces that create genuine opportundgrgsarents to shape schooling. There
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are even fewer mechanisms for students and eldastsajpe schooling.

Community Voice and Power and the R.J. Values

To further the R.J. Value éamilies and community elders as decisionmakers,
mechanisms for community voice must be greatly e@pd, and they must be quite
different from current mechanisms. For communitiesolor to have a meaningful voice
in schools, families, elders, and students muse la@eess to relevant information and
tools. They must be protected from retaliationtfagir participation. They must have
clear and accessible avenues for participationd Wnst importantly, they must shape
the way in which their voice is heard and how reses will be used to support their
participation (rather than being told to fit intdoareaucratic process designed by others).

Examples of policies that could allow for meanirdgfoice include independent
organizations outside of schools receiving govemtrnesources to support an organized
family voice in schools, or resources being chagshelirectly to parents to support their
ability to participate in activities to shape scliog. Policies would also enable the
provision of translation, so that families and conmity elders who do not speak English
can participate fully.

Standards & Curriculum

General Background

In education, a “standard” generally refers toidl ek piece of knowledge that a school
system has decided a student should have relageg@ddicular subject in a particular
grade. For example, a school district or statehiriigive a standard related to fourth
grade students being able to solve a long divisiath problem.

We live in an era of “standards-based educatidrhis means that when a state or district
adopts standards, many other actions flow fromdkatsion. The standards shape which
textbooks or curriculum materials may be usedhdfstate requires that students be
tested in a particular subject, the test must cedret is in the standards for that subject.
So standards really control the content of whas tgight, especially when combined
with state tests. Standards also control the phadnat gets taught. The larger the
number of standards covering discrete pieces olvletne, the faster the curriculum
moves. Standards have the potential to furthéirater racially just education.

Standards and the R.J. Barriers

The content of standards that are set by statésliatricts often excludes students’
culture, and this in turn codifies the exclusiorstafdents’ cultures from the curriculum.
Standards are often so numerous that in ordeefmtters to cover them all, they must
teach on a very superficial level and focus on m&aton of information rather than
meaningful learning.

Standards and R.J. Values

To further R.J. Values fawulture, standards must integrate the cultures of studards
of the world in deep and meaningful ways that spgedke intellectual contributions of
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all cultures. Standards should not treat cultsra anatter of adding on some extra facts,
but rather as traditions of scholarship that sliapenature of knowledge and learning.
Standards policy must find ways of incorporating tultures of major groups of
students; world cultures; structured approachéscasion of cultures of all students no
matter how small the population; and yet maintatellectual depth.

To advance R. J. Values about lbarning experience standards must be few enough to
support in-depth, meaningful learning. They muestdw enough to allow teachers and
schools to bring in other content that is of spdat@rest and relevance to their particular
group of students. There is a great deal of kndgdenorth knowing and skills worth
mastering, so standards policy must make very tlaottes. Finally, standards must
involve skills for thinking and solving complex frems, not just basic skills and
memorization of facts.

Preparation and Professional Development of Educato rs

General Background

Teachers, principals, and other school staff aeg#ople who actually interact with
students and families, and who carry out the temchUnless they understand what they
should do and know how to do it, it will not happerhe beliefs, knowledge, and skills
that school staff have will determine what they aoée to do. “Preparation” refers to the
educational programs that school staff particifiaie order to become credentialed as
teachers and administrators. “Professional devedop” refers to ongoing training that
school staff have over the course of their career.

Preparation/Professional Development and the R.J. Barriers

The school system under-invests in the preparatnohprofessional development of
school staff. Staff generally do not receive thptti and quality of training experiences
that can deeply affect their practices. Furtheemtire content of preparation and
professional development often actively perpetutitedR.J. Barriers while failing to
touch on most of the R.J. Values

Preparation/Professional Development and the R.J. Values

Preparation and professional development of teacreat administrators must involve
deep, sustained investment in skills and must dechhhe following areas: in-depth
meaningful learning, cultures of students, integgational learning, building on
students’ languages, and partnering with studamdgamilies as decisionmakers.

Structures that Relate to the Quality of the Learni ng Experience and
Responsive, Caring Relationships

General Background

A number of structures in schools shape how respesshools are to students and
families, and the kinds of relationships that avegible in schools. Some of these
structures also impact the quality of the learrergerience. While these structures are
different from each other, they have one thinggmmon. They all shape how much
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time is available for staff to respond to studeatd families in flexible and meaningful
ways, to build relationships, and to engage invis which enhance the quality of
teaching. Time is one of the most important factarschool responsiveness and
relationship-building and is also important for niguality teaching. If staff do not have
discretionary or flexible time, they cannot respomaheeds as they arise. If they do not
have time that is available for getting to knowdstnts and families and solving problems
with them, they cannot build strong relationshigsnally, if staff do not have time to

plan exciting lessons, carefully review their stadéwork, continue to build the skills
described in the professional development sectind,give students help with individual
learning needs, the quality of what they do indlessroom will be negatively affected.

Many structures affect the time that is availablethese important activities. No one
structure determines whether there is enough toneesponsive, caring relationships and
quality teaching. It is the interplay and cumuwlatimpact of these structures that ends up
shaping what happens.

Time gets shaped by decisions about the lengtheo$thool day, and the way the school
day is divided into smaller pieces. Time that beas have with students also gets shaped
by whether they are assigned to teach many cotodewer students or fewer courses to
many students. In addition, time is affected bgisiens about how much of the teacher
work day is allocated to directly teaching studeatsl how much is allocated to the
behind-the-scenes activities of meeting with stisland families, planning, reviewing
student work, and ongoing learning. Finally, hawe is used is shaped by policies that
determine the amount of material that teachers cwsdr in class and the pace at which
they must cover it.

Structures that Relate to the Quality of the Learning Experience/Responsive,

Caring Relationships and the R.J. Barriers

Schools undercut responsive, caring relationshpstiae quality of teaching by
minimizing time available for these activities.edchers have to rush through curriculum
to cover everything in time for tests. They havspend most of their day teaching, so
there is no additional time to spend with studamis families. Students have to switch
teachers for every class at the secondary levdlffaan get a whole new group of
teachers each year. In the end, there is litthe inside or outside of class to flexibly
respond to needs, build relationships, or contioueprove the quality of teaching.

Structures that Relate to the Quality of the Learning Experience/Responsive,

Caring Relationships and the R.J. Values

School staff must have enough time and flexibilityheir jobs to build relationships with
students and families, to plan high quality leagnito continue to learn, and to respond
flexibly to what they are hearing from students éardilies. Relevant policies include
increasing the amount of time teachers have irstheol day outside of teaching in the
classroom while adding teachers, other staff, eelbgping other student activities that
gives each teacher more behind-the-scenes timey dlko include policies that reduce
the numbers of students each teacher is resporisitdead the amount of curriculum
teachers must cover, while giving teachers sonmeatisn about when the material gets
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covered.

Any policy changes that free up the time of scretaff will probably not make much
difference if done in isolation. Staff need torleakills for using this time in the right
way, and their needs to be a cultural shift thatrgfly pushes schools toward responsive,
caring relationships, and providing meaningful ihéag experiences.

Accountability

General Background

“Accountability” is not only an ideological beli¢hat shapes education. Itis also a
policy area. Accountability policies are the matbkens for identifying and fixing what

is broken in the system. If we want to make shat $chools and districts follow through
on the other policies and actually create schdawsreflect our values, accountability is
the way to check on what is happening, follow ugoece, problem-solve, and provide
extra help to make it happen.

Accountability and the R.J. Barriers

Right now accountability policies are pushing ediaocein the opposite direction from
the R.J. Values. Although current accountabilpgp@aches do draw attention to racial
achievement gaps as manifested in test scores, aidhg responses to this increased
attention do not fundamentally further raciallytjeducation. Current accountability
policies integrally tie attention to the achievemgap to high-stakes testing. The
pressures from high-stakes testing are greatlyciaguhe opportunities for meaningful
learning or the development of caring relationshipbese pressures further narrow the
purpose of education. They intensify efforts td amd push out students. While some
low-income students of color are increasing mastéhasic literacy and numeracy
through these policies, many students of colobareg harmed by narrow, rigid,
superficial approaches to education.

Accountability and the R.J. Values

To advance R.J. Values about tearning experience testing methods must be
consistent with meaningful approaches to learnifgr example, portfolios and other
performance assessment approaches can supporingiehiearning, depending on how
they are carried out. Testing methods must alsapipeopriate to providing accurate
information about what English learners know.

To further R.J. Values aboabmmunity-based ownership the “stakes” or the actions
that test results trigger should not motivate sthtmpush students out or to narrow
curriculum and pedagogy. Accountability policieashprovide sufficient, meaningful
support so that schools will be capable of carrgingthe R.J. Values.

Furthermore, accountability policies must includeamingful pathways for students’
communities to weigh in on what schools should degl Students and their
communities should be able to supplement statatdeted standards with local goals
for schooling. Students, families, and communignmbers should have clear and
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concrete roles in assessing and monitoring whadpgening in their schools. Schools
should share how they are doing with students’ camities in ways that are accessible,
and that allow communities to give input in a marthat works best for that community.
And schools should report back on how they follbwotigh on this input.

Resources

General Background
Virtually all of policies that further the R.J. \teds require resources.

Resources and the R.J. Barriers

Not only are schools under-funded and inequitabhded, but funding does not currently
go to the types of policies and activities mostam@nt for bringing about schools
founded on the R.J. Values. Ideas about res@li@eation that are grounded solely in
Opportunity to Learn (Only) concepts and excludimg value of Opportunity to Thrive
end up further reducing the possibility of resogrbeing allocated to bring about an
Opportunity to Thrive.

Resources and the R.J. Values

To create apportunity to thrive , resources must be directed to the policies tieat a

most important for carrying out the R.J. Valuesr &xample, resources need to go to:
Providing school staff with the time they need trkvwith students and families
outside of class, plan meaningful learning expegsnhand participate in high
quality professional development
Providing the kind of support required for studefasnilies, and elders to have a
true voice in education
Providing deep, sustained preparation and profeakaevelopment for school
staff that is aligned with the R.J. Values
Enabling approaches to assessment that are cartsaste meaningful learning
Supporting high quality intensive responses to stshthat are not providing
students with what they need
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